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Fact Sheet 55 - How to use systematic prompting in the classroom 

A guide for teacher aides, teachers and parent helpers. 

This strategy is a slightly more advanced version of the ‘prompt’ technique from the 

3Ps. Systematic prompting is simply a way of providing consistent and ongoing 

positive feedback to encourage ongoing engagement and active learning.  

Research has shown that many untrained TAs use prompts to some degree, but they 

do so inconsistently and not systematically (Brock et al., 2020; Jones, 2018).  

It’s therefore important to use prompting in all learning interactions with children and 

to probably use more prompts that you instinctively think is necessary. There are 2 

basic types of systematic prompts: 

Simultaneous prompting means to provide positive feedback as a student completes 

an activity. For example, as the student reads a book out loud, you simultaneously 

say, ‘a huh’, ‘good’ and nod your head.  

Simultaneous prompts encourage students to continue and lets them know that you 

are happy with their progress. Even if they are not doing well, it’s important to provide 

positive feedback so they don’t give up – focus on what they did do well. 

You might be thinking that simultaneous prompting is something that many people do 

naturally, and you wouldn’t be wrong. While many people think they provide enough 

positive prompts to their students, research shows that few actually do (Brock et al, 

2020).  

Even trained and experienced TAs don’t do it as much as they think they do. Many 

people prompt students in bursts but then go quiet for long periods. That’s because 

consistently applying simultaneous prompting is hard work, particularly when you’re 

doing it all day long. This means that TAs need to consciously remind themselves to 

apply simultaneous prompting throughout the day. 

Least-to-most prompting is a more advanced form of prompting and something that 

will probably confuse you to begin with. Researchers in the US have shown this 

strategy to be effective when taught to TAs who support students with severe 
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disabilities, but it can be used with all students (Brock et al., 2021; Da Fonte, 2015). If 

a student needs help, first provide a small prompt – the ‘least’ amount of help. If the 

student is still stuck, provide a little more help, or a few additional cues.  

If the student is still having issues, only then should you provide more support (the 

‘most’), such as by sharing the task or even demonstrating how to do it using different 

inputs or examples.  

This may seem counter-intuitive – why not demonstrate it to begin with? Why bother 

wasting time with hints and tips? The reason is because we want students to figure 

things out for themselves as much as possible (i.e., self-repair).  

By doing so, students learn more, master topics faster and commit more information 

to their long-term memory. It may take longer to figure out the answer, but once 

students understand the universal concept behind what they are trying to learn, they 

are in a really good position to try more advanced tasks. 

 

 

 

 

 

 

 

 

 

 

Hint 
Most-to-least prompting is the opposite of least-to-most prompting and is mainly 

used when first introducing a new concept or skill, or re-teaching it. 
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Providing the least amount of instruction results in maximum self-repair/learning 

 

Least instruction / most self-repair 

Most instruction / least self-repair 

Prompts: non-verbal 

(e.g., nod or minimal 

verbal). 

Short questions or 

statements (e.g., what 

do you think?) 

Help student to identify 

the specific issue and a 

strategy to self-repair 

Hints + clues 

Guided steps 

Shared task 

Model + think-aloud 

Re-teach 

Give the answer or 

correction 
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